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Abstract 

Teaching English to undergraduate students at renowned government colleges sometimes 

becomes a hard nut to crack if the class size is extremely large. Teachers have to face 

challenges to conduct effective teaching-learning where the class hour is one hour and audio-

visual facilities are inadequate. Though some of the reputed colleges provide multimedia 

classrooms, yet there are some issues which need attention. Apart from common problems which 

have been raised several times in different workshops, there are some unique issues regarding 

the matter which this article is going to highlight. This study focuses on some improvised 

practical techniques of managing extremely large classes. This in-depth study makes use of 

observation, interview, Focus Group Discussion, and content analysis. 

 

Introduction 
 

Teaching in past usually meant imparting knowledge to a group of students. But now the concept 

of teaching is broadened to a great extent. Teachers are now managers at the same time. Teachers 

need to be efficient in classroom management, knowledgeable in learners’ psychology and 

development (Jones, 2014). Classroom management is central to teaching practice. Successful 

teaching-learning depends on a teacher’s ability to manage the whole class. But it is a matter of 

fact that this important area has remained unexplored in Bangladesh where the classroom size is 

extremely large in most cases. 

 

Teachers teaching English at renowned government colleges are faced with a common problem of 

managing large classes and it most often becomes ‘extraordinarily large class’ when the student 

number ranges from 150 to 200. Under National University there is a non-credit compulsory 

English course and students from all the departments except English attend this course. So the 

student number is very high in this course. The authority usually arranges 3 or 4 sections for this 

course, but still the student number sometimes exceeds 200 in each section. English teachers are 

to manage extremely large classes within 45 minutes duration. A teacher has to perform two 

major roles in the classroom: information giver and facilitator (Hadfield & Hadfield, 2008). It 

becomes really difficult to perform these two roles if the class size is large.  ‘Once students are 

assigned to classrooms and the curriculum is defined, school administrators have relatively little 

control over what happens inside the classroom’ (Stevenson, 1991). So, a huge responsibility lies 

on the shoulder of teachers. UNESCO considers large class if the student number is 60 
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(UNESCO, 2006). And if there are 150 students in a class, it can be called an ‘extremely large 

class’. This study aims to uphold the classroom management strategy improvised by teachers of 

the study area and its efficacy. 

 

Statement of the Problem 
 

Teaching English in an extremely large classroom at renowned government colleges is a burning 

issue which needs to be addressed properly. ‘A’ grade renowned government colleges admit 150 

to 180 students in English departments and other departments in each academic session under 

National University. Moreover, degree students are also admitted according to the capacity of 

each college. So, the honours classes and especially Compulsory English non-credit course 

classes  most of the time remain overburdened with students. A study shows that social exchange 

between students and the teacher is seriously affected in a large class (Jack et al, 1996). Teaching-

learning is hampered if the class size is very large. Consequently, students lose interest in class 

and get demoralized.  

Foreign ELT experts hardly deal with the issue of such extremely large class size. Their books are 

written for 20 to 25 class size, at best 40. But they are not bothered about class size of 150. This is 

our problem in particular. No foreign expert will come up with a solution. To tell frankly, no 

specific method will be fruitful here. This can be solved through classroom research and 

continuous action research. 

 

Objectives of the Study 
 

 To explore the English teaching-learning condition of the study area. 

 To analyze the consequences of teaching-learning in an extremely large class. 

 To analyze the efficacy of improvised classroom management mechanism of the study 

area. 

 

Literature Review 
 

Buck (1992) conducted a study where he puts forward some instructions for inappropriate 

behavior of problem-creating students. He shows that students create disturbance in class if he/she 

feels bored and sometimes to get attention of the teacher. A matter of power struggle has been 

discussed in his study as one of the causes of disturbance in class. The concept of discipline in a 

large class is discussed elaborately. The study of Buck shows that teachers’ behavior plays an 

important role in controlling students’ misbehavior. Some strategies have been discussed in brief 

to control misbehavior.  

 

Borg et al. (1975) conducted a study and the purpose of their study was to determine whether the 

Utah State University Protocol Modules that are designed to improve the classroom management 

skills of elementary teachers brought about significant changes in the teacher’s use of these skills 

and also changed the amount of on-task and disruptive behavior of pup ils in their classes. This 

study was conducted in USA and does not address the large class issue. 



Large Classroom Management at Undergraduate Level in Bangladesh 57 

 

 

Sapp et al. (1973) in an article discussed three cases of student involvement in classroom 

teaching. These studies illustrate applications of behavior management principles in three 

secondary school settings. The programs were implemented by three practicing teachers in 

cooperation with the senior author. It shows stages of student involvement in different situations 

and comes up with some recommendations. But it does not deal with large class situations, nor 

does it focus on teachers’ role in details.  

 

Jones et al (2014) in a study pointed out some essential principles for successful classroom 

management and it emphasizes the social-emotional development of students as it propels 

learning. But this study does not discuss anything about large classroom management. 

 

Jennings et al (2011) in an empirical study to improve classroom learning environment undertook 

a program titled Cultivating Awareness and Resilience in Education (CARE) which was designed 

to reduce stress and improve teachers' performance. Two pilot studies examined program 

feasibility and attractiveness and preliminary evidence of efficacy. Study 1 involved educators 

from a high-poverty urban setting (n = 31). Study 2 involved student teachers and 10 of their 

mentors working in a suburban/semi-rural setting (n = 43) (treatment and control groups). While 

urban educators showed significant pre-post improvements in mindfulness and time urgency, the 

other sample did not and it suggests that CARE may be more efficacious in supporting teachers 

working in high-risk. This study does not focus on large class size issues. 

 

Garrett (2008) conducted a study and the major purpose of this case study was to document the 

classroom management beliefs and practices of three reputed institutions to examine the 

implementation of student-centered instruction and examine the relationship between their 

instructional and managerial approaches. More specifically, the question arises if teachers use 

student-centered instructions to implement student management or not. Results indicate that, 

although all three teachers used an eclectic approach, two teachers tended to be more student-

centered while one was more teacher centered with respect to classroom management. However, 

no discussion was about large classroom management. 

 

The studies discussed above were conducted outside Bangladesh and those are not concerned 

about the problem of extremely large classes. One study was conducted in Bangladesh by S.W. 

Chowdhury which was about learning environment in English language classes, but does not 

discuss anything about class size and large class management. So, it is apparent that this issue has 

been neglected and remains uninvestigated. 

 

Research Gap 

From the extensive relevant literature review it is evident that the aforementioned write-ups deal 

with large class problems, but not with extremely large class management problems because this 

is the very particular problem of our country and writers of the articles mentioned were not much 

concerned about it. So, there is a research gap which needs to be highlighted. This study tries to 

focus upon this specific issue.  
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Methodology 
 

This study is qualitative in nature and based on primary data collected from relevant area. 

 

Study Area 

English Department of Rajshahi Govt. City College, a renowned college located at the heart of 

Rajshahi, has been selected as study area. It is basically an intermediate college which admits 

1200 students in each session. This college also offers honours courses in 18 subjects including 

English and BA/BSc/BCom pass courses. At present one Associate Professor, one Assistant 

Professor and two Lecturers are working in the English department of this college. 

 

Data Collection 

Classroom Observation: Four Non-Credit Compulsory English classes at the above-mentioned 

college were observed for this study.  

Interview of Teachers: Four teachers of English department were interviewed. 

FGD with Students: Three FGDs of students (6-8 in each) were conducted. Students belonged to 

the Compulsory English (non-credit) course who were honours students of different departments. 

 

Findings and Discussion 
 

From classroom observation it was found that class size was extremely large in the 4 

classrooms observed and classes were somewhat noisy. Seating arrangement was traditional. 

Student numbers were 158, 123, 140 and 110 in the classes observed. A 60-minute class was 

conducted by two teachers.  One was lecturing using the microphone and multimedia, and another 

teacher was moving throughout the class and maintaining discipline. The class was divided into 

groups. A total of 12 to 15 groups were found in the observed classrooms. Application of 

multimedia and microphone was observed in the class. Teacher-student rapport was good in the 

sense that they were not creating disturbance in the class which is very common in colleges 

offering higher education and student seemed interested in classroom activities. Some students 

were making noise and talking at the back of the classes. Teachers Talking Time (TTT) seemed to 

be more than the prescribed norm (not more than 50%). But it was found that the teacher talked at 

least 60-70% of the whole class period.  

 

Interviews with teachers reveal that all of them had completed a short course in ELT from 

National Academy for Educational Management (NAEM) and all of them were from literature 

background. They were informed that they were trying to teach through Cooperative Learning 

(CL) although they were not able to be successful completely. If carefully planned and executed, 

Cooperative Learning can lead to a more dynamic classroom interaction that promotes better 

learning. Benefits of Cooperative Learning include: less teacher talk, increased student talk, more 

varied student talk, a more relaxed classroom atmosphere and greater motivation for learning 

(Richards, 2002) 
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Teachers face the tremendous pressure of students for at least three months every year. Since 

students from various departments attend this course, there are heterogeneous proficiency level 

students studying together to achieve a common goal. At the very beginning of the course, 

teachers conduct a quick survey of the enrolled students regarding their problem areas, future 

plans about career, preferred friends for group formation etc. Then 10 to 15 groups are formed 

each containing 15 students. While forming groups one group leader is made for each group. 

Teachers have informed that they have improvised the idea of two teachers remaining in the class 

at a time. Two teachers remain in the classroom for 60 minutes. One lectures using multimedia, 

while another maintains discipline, answers queries, and provides feedback to the groups. 

Teachers provide ample time for brainstorming, idea generating, sharing within groups. Yet, most 

students are fond of asking for suggestions for exams. Apart from aim to do well in NU 

examinations, students are encouraged to develop skills of listening, speaking, reading and 

writing. This two-teacher method is applied whenever the classrooms are extremely large and it is  

effective according to them.  

 

It is found that evaluation and providing feedback instantly sometimes become difficult even 

though two teachers remain in the class. Teachers have reported about lack of net facility in the 

class, the availability of which might have increased the teaching potentiality of teachers. 

Motivating students in a large class is a challenge for the teachers. Course contents like grammar 

items, dialogue writing, translation, reading comprehension, vocabulary development, rearrange , 

jumbled words are required to keep the learners motivated. 

 

Teachers (especially female teachers) are facing challenges to manage the ‘trouble makers’ who 

do not pay attention to the lesson, do not participate in class activity, make peculiar noises, 

remain busy with browsing, and sometimes tease female students. They have political identity for 

which college administration avoid confronting them.  

 

FGD with students attending this compulsory English course brought forward some issues which 

are described below: The students find this course effective as teachers are helpful and dedicated. 

They said that small groups consisting of 10 to 15 students according to area of residence is 

formed so that they can know each other well. They are in favour of the practice of two-teachers 

in a 60-minute class where they can share their ideas freely and discuss their problem areas with 

the teacher who is maintaining the discipline and assisting students in learning. They have said 

that if one teacher lectures while another teacher maintains discipline and provides necessary help 

it does not create any problem for them though it took some time for them to become habituated 

with this system of this particular department. They said that teachers sometimes teach so fast that 

students cannot cope with the speed. Group leaders formed for each group are not always helpful.  
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Conclusion 
 

A well-known saying is that teaching is an art. And, therefore, teachers are artists who perform 

different roles at different times to appease the audience. Small class size is desired by all the 

teachers including English language teachers. Students are also deprived of individual attention 

and proper learning because of large class size. So teachers, especially in Bangladesh, need to get 

involved in action research to improvise techniques which can be applicable in our classrooms. 
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Appendix One  

(Open-ended Questions for Teachers) 

1. Do you have MA in ELT/TESOL? Any training in ELT? 

2. Are you following any method? If yes, which method? 

3. Is the method fulfilling your objectives? 

4. Which skills are mostly emphasized in class? 

5. What is your class size? 

6. How do you manage such an extremely large class? 

7. How do you feel teaching in your improvised technique? Does it work? 

8. How is the evaluation and feedback in such a large class? 

9. What strategy are you following for the problem makers in class? 

10. How are you motivating the whole class? Thank you Sir. 

 

 

  

 

 


